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Introduction  
 

Since I began teaching at Cabrillo College in 2002, I have made extensive use of 
experiential and affective pedagogy and curriculum. I have used affective/non-cognitive 
pedagogies to meet the needs of at-risk students who are sometimes socially, 
emotionally, academically, or culturally disconnected from education based on their 
experiences in secondary and/or post-secondary school. Affective/non-cognitive 
education is about addressing the beliefs, feelings, mindsets, and attitudes of students. 
When integrated with academic learning, the impact on student academic performance 
can be significant. Studies have found that affective/non-cognitive education works 
because it encompasses the experiences of the whole student including their Feelings, 
Emotions, Hope, Mindsets, Beliefs, Self-Efficacy, Behaviors, Mindfulness, Social Skills, etc. 
For example, social skill development helps students build community and creates a 
sense of belonging, one of the key factors that correlates to student success.  
 
Cabrillo College has received this last summer a grant from the Community Foundation of 
Santa Cruz County to find and enroll in the college more of these types of students. In my 
year-long sabbatical I would like to understand how these types of students are 
effectively being served by programs in other colleges and universities using affective 
approaches. I have received two non-paid year-long (2015-2016) Visiting Scholar 
appointments, one at the Carnegie Foundation for the Advancement of Teaching at 
Stanford University, and the other at the University of California, Santa Cruz - Oakes 
College, the campus’ social justice-oriented college. In both appointments I will be given 
access to the Universities’ research libraries/resources, have office space, and a 
community of scholars to work with.  
 
In addition, I have led a number of Flex Week workshops on affective methods and 
approaches. I have also created several faculty, staff and administrator multi-day 
institutes based on materials I have developed. For my sabbatical year I would like to 
understand how this field (affective & non-cognitive learning) has progressed, develop a 
new day long workshop to further train Cabrillo faculty on the latest approaches and 
research, and update the Academy for College Excellence (ACE) curriculum so that it is 
aligned with the latest research in the field and so that more Cabrillo students can have 
access to these effective methods and approaches.  

 
Objectives 

1. Identify ten programs in colleges and universities that have used affective or 
non-cognitive pedagogies as a major component of their teaching/learning approach 
and have evidence of effectiveness. 

2. For five of these programs, document the theories on which their interventions are 
based and curricular tools and exercises used in their programs. 

3. Update my knowledge of the current theories and approaches of affective learning by 
creating an annotated bibliography of ten articles and books that can be used by 
faculty to better understand this field. 

4. Create a one-day all-college flex activity to enhance student and instructor success 
by helping faculty understand the latest research in affective and non-cognitive 
learning, and learn at least five new curricular tools and exercises for their classes. 

5. Create ten new curricular exercises for DMCP department curriculum kits (DMCP 110, 
111 and 112) that incorporate these curricular tools and provide ACE faculty training 
on how to use them. 
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Activities 
1. Interview five experts in the field of affective learning (e.g., experts like Angela 

Duckworth, David Yaeger, Carol Dweck, etc.) to identify ten evidence-based college 
and university programs (e.g., Carnegie Foundation for Advancement of Teaching 
Productive Persistence program, 3CSN’s Habits of Mind program, etc.) that have used 
affective or non-cognitive pedagogies as a major component of their 
teaching/learning approach. Select five programs to document. The selection criteria 
used to determine which college and university programs to further study will 
include:  

● the level of success of the program from documented evidence,  
● number of students served,  
● percent of at-risk students served,  
● degree of documentation of exercises and tools, and 
● approach to affective programming.  

2. Produce a report on each of the five programs, documenting their theoretical basis, 
curriculum exercises, tools and activities, and unique contributions to the field.  

3. Identify, review, organize, and develop an annotated bibliography of ten books and 
articles that can be used by faculty to better understand this field. 

4. Create a one-day all-college flex activity to enhance instructor success with at-risk 
students who lack a connection with Cabrillo College socially, emotionally, culturally 
or academically. The workshop will run from 9am to 5pm and consist of affective 
theory and approaches, the programs studied and the populations they address, and 
will teach five affective tools and curricular exercises that can be used in the faculty’s 
classroom. 

5. Create ten curricular exercises for the ACE curriculum kits which include new 
affective tools and exercises. The ACE curriculum consists of hundreds of exercises. 
Each exercise is from 3 to 15 pages in length detailing the steps required for 
facilitating an exercise which can last from 30 to 90 minutes. 

 
Benefits to the College 

1. Cabrillo students will benefit from faculty who have been trained in proven affective 
methods and curriculum approaches. Studies have shown that these approaches help 
to increase student persistence.  

2. The DMCP department will benefit from having updated curriculum that utilizes the 
latest theories and practices in affective learning. 

3. Cabrillo faculty will benefit from having access to affective tools and a better 
understanding of the latest research that addresses the needs of at-risk students. 

4. Cabrillo College will increase completion outcomes by meeting the needs of at-risk 
students using proven and effective curricular and pedagogical methods. 

 
Outcomes to be Submitted 

1. Summary report documenting five interviews with experts in the field of affective 
learning and a report on five evidence-based college and university programs that 
have used affective or non-cognitive pedagogies as a major component of their 
teaching/learning approach. The report will not only include the theoretical basis of 
their work but actual exercises and tools that can be used in the classroom. These 
exercises and tools will become the basis of the faculty development workshop and 
add to the ACE curriculum described below.  

2. Annotated bibliography of ten articles and/or books that can be used by faculty to 
better understand this field. 

3. Provide a one day all-college flex activity to enhance instructor success with 
at-risk students who lack a connection with Cabrillo College socially, emotionally, 
culturally or academically. 

4. Create ten new ACE curriculum exercises that includes new tools and 
exercises, adding to the over 100 exercises currently in the ACE curriculum. 
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Date: Oct. 26, 2014 
To: Sabbatical Leave Review Board 
From: Diego Navarro, DMCP Department 
 

A Professional Development/Sabbatical Leave Proposal 
 

Introduction 
 
In the spring of 2002 I was hired by Cabrillo College’s past VP of Instruction as a consultant 
to research and develop a program to meet the needs of disconnected young adults in 
Watsonville, CA. This project was sponsored by the City Manager of Watsonville and the head 
of the County’s Human Resource Agency. After performing over one year of pilot-based 
research, which became the core curriculum in the Foundation Course, I, along with four 
other Cabrillo College faculty (Sue Nerton, Marcy Alancraig, Deborah Shulman, and Regina 
DeCosse) created a semester-long bridge program: the Digital Bridge Academy (now called 
the Academy for College Excellence (ACE)). 
 
In the Fall of 2003, Cabrillo College enrolled the first cohort of students in ACE. I chose 
Cabrillo College as the incubator for this endeavor because of its long history of supporting 
initiatives that work to improve student access and academic competency, e.g., Achieve, 
MESA, CAP, Puente, Summer Migrant Program, etc. Starting the fall of 2005, I was hired as a 
full-time faculty in the newly created Digital Management Career Preparation Department to 
teach the ACE Foundation Course, Team Self-Management, Social Justice Research Methods, 
and Field Work Courses. 
 
Since I began teaching at Cabrillo College I have made extensive use of experiential and 
affective pedagogy and curriculum. I’ve used these methods to meet the needs of at-risk 
students who are sometimes socially, emotionally, academically, or culturally disconnected 
from education based on their experiences in secondary and/or post-secondary school. 
When I first developed the ACE curricular exercises there was very little being published 
about programs on college campuses using affective methods. My career in the high-tech 
industry had shown me the value and importance of experiential pedagogy. Commonly used 
in executive education and professional development, experiential exercises are crucial for 
effective skill building. I felt our students could benefit from this approach. In the last five 
years, however, much has changed in the affective learning field and affective methods and 
approaches are now being employed differently in college environments.  
 
The growth of research and publishing in the last few years on these methods has been 
astounding. Researchers such as Carol Dweck, Angela Duckworth, and David Yaeger have 
published peer reviewed articles on the efficacy of affective/non-cognitive interventions. 
Affective/non-cognitive education is about addressing the beliefs, feelings, mindsets, and 
attitudes of students. When integrated with academic learning, the impact on student 
academic performance can be significant. Studies have found that affective/non-cognitive 
education works because it encompasses the experiences of the whole student including their 
Feelings, Emotions, Hope, Mindsets, Beliefs, Self-Efficacy, Behaviors, Mindfulness, Social 
Skills, etc. For example, social skill development helps students build community and creates 
a sense of belonging, one of the key constructs that correlates to student success. 
Mindfulness exercises have been shown to be effective in developing executive function 
development in the pre-frontal lobe of the brain.  Carnegie Foundation for the Advancement 1

of Teaching has developed non-cognitive/affective tools that predict the success rate of 
students in their math courses. The research is clear: affective/non-cognitive approaches 
effectively improve student success, particularly with students who are socially, 
emotionally, academically, or cultural disconnected from education. 
 

1 A finding from a number of medical schools conducting research on this topic, including UCLA (see UCLA 
School of Medicine clinical professor Daniel Siegel’s The Mindful Brain, 2007). 
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Cabrillo College faces a need to better equip its faculty to successfully serve at-risk students. 
This summer (2014), The Community Foundation of Santa Cruz County awarded Cabrillo 
College with a two-year grant that will increase the number of at-risk students enrolled at the 
college. The initiative will find and enroll young adult students who are commonly 
disconnected from education and help build an enrollment pathway from the County’s social 
service agencies to the college. Another initiative, the development of the college’s student 
equity plan, will increase access for students who traditionally wouldn’t attend college and 
are most likely more at-risk. Given the effectiveness of affective/non-cognitive approaches in 
meeting the needs of at-risk students, professional development in these areas will play a 
necessary part in helping Cabrillo faculty address and serve these students.  
 
I propose a year-long sabbatical for the 2015-16 academic year in which I would:  

● study how other college and university programs are implementing affective and 
non-cognitive pedagogies and learn how these programs effectively serve at-risk 
students;  

● research current affective learning theories and approaches to bring my 
understanding of the field up-to-date;  

● develop a new day-long workshop to further train Cabrillo College faculty on the 
latest affective approaches and research; and  

● update the ACE curriculum so that more Cabrillo College students have access to new 
and effective methods and approaches.  

 
 I have received two non-paid year-long (2015-2016) Visiting Scholar appointments, one at 
the Carnegie Foundation for the Advancement of Teaching at Stanford University and the 
other at the University of California, Santa Cruz - Oakes College, the campus’ social 
justice-oriented college. In both appointments I will be given access to the Universities’ 
research libraries/resources, have office space, and a community of scholars to work with 
(see Appendix A for the letters from Carnegie Foundation for the Advancement of Teaching 
and UCSC).  
 
The purposes of the leave are:  

● (b) improvement of skills in the discipline being taught;  
● (d) improvement of teaching skills; and  
● (e) development of programs and curriculum.  

 
The categories of the leave are:  

● (b) a special project or research problem planned with specific objectives;  
● (e) curriculum planning and development; and  
● (f) combinations of the above.  

 
The proposed project relates to my teaching assignment and to the college mission (“Cabrillo 
College is a […] responsive educational community dedicated to helping all students achieve 
their academic, career, and personal development goals.”).  
 
By upgrading the ACE program’s methods and curricular tools and supporting the 
professional development of Cabrillo’s faculty through workshop development, my 
sabbatical project will help Cabrillo become more effective in meeting the needs of students 
who are disconnected from education.  
 
Objectives 

1. Identify ten programs in colleges and universities that have used 
affective or non-cognitive pedagogies as a major component of their 
teaching/learning approach and have evidence of effectiveness. 

2. For five of these programs, document the theories on which their 
interventions are based and curricular tools and exercises used in 
their programs. 

3. Update my knowledge of the current theories and approaches of affective learning by 
creating an annotated bibliography of ten articles and books that can be used by 
faculty to better understand this field. 
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4. Create a one-day all-college flex activity to enhance student and instructor success 
by helping faculty understand the latest research in affective and non-cognitive 
learning, and learn at least five new curricular tools and exercises for their classes. 

5. Create ten new curricular exercises for DMCP department curriculum kits (DMCP 110, 
111 and 112) that incorporate these curricular tools and provide ACE faculty training 
on how to use them. 

 
Activities 

1. Interview five experts in the field of affective learning (e.g., experts like Angela 
Duckworth, David Yaeger, Carol Dweck, etc.) to identify ten evidence-based college 
and university programs (e.g., Carnegie Foundation for Advancement of Teaching 
Productive Persistence program, 3CSN’s Habits of Mind program, etc.) that have used 
affective or non-cognitive pedagogies as a major component of their 
teaching/learning approach. Select five programs to document. The selection criteria 
used to determine which college and university programs to further study will 
include:  

● the level of success of the program from documented evidence,  
● number of students served,  
● percent of at-risk students served,  
● degree of documentation of exercises and tools, and 
● approach to affective programming.  

2. Produce a report on each of the five programs, documenting their theoretical basis, 
curriculum exercises, tools and activities, and unique contributions to the field.  

3. Identify, review, organize, and develop an annotated bibliography of ten books and 
articles that can be used by faculty to better understand this field. 

4. Create a one-day all-college flex activity to enhance instructor success with at-risk 
students who lack a connection with Cabrillo College socially, emotionally, culturally 
or academically. The workshop will run from 9am to 5pm and consist of affective 
theory and approaches, the programs studied and the populations they address, and 
will teach five affective tools and curricular exercises that can be used in the faculty’s 
classroom. 

5. Create ten curricular exercises for the ACE curriculum kits which include new 
affective tools and exercises. The ACE curriculum consists of hundreds of exercises. 
Each exercise is from 3 to 15 pages in length detailing the steps required for 
facilitating an exercise which can last from 30 to 90 minutes. 

 
Benefits to the College 

1. Cabrillo students will benefit from faculty who have been trained in proven affective 
methods and curriculum approaches. Studies have shown that these approaches help 
to increase student persistence.  

2. The DMCP department will benefit from having updated curriculum that utilizes the 
latest theories and practices in affective learning. 

3. Cabrillo faculty will benefit from having access to affective tools and a better 
understanding of the latest research that addresses the needs of at-risk students. 

4. Cabrillo College will increase completion outcomes by meeting the needs of at-risk 
students using proven and effective curricular and pedagogical methods. 

 
Outcomes to be Submitted 

1. Summary report documenting five interviews with experts in the field of affective 
learning and a report documenting five evidence-based college and university 
programs that have used affective or non-cognitive pedagogies as a major component 
of their teaching/learning approach (see Appendix B for a list of preliminary experts 
and programs, see Appendix C for sample protocol for interviews). The report will 
not only include the theoretical basis of their work but actual exercises and tools that 
can be used in the classroom. These exercises and tools will become the basis of the 
faculty development workshop and add to the ACE curriculum described below.  

2. Annotated bibliography of ten articles and/or books that can be used by faculty 
to better understand this field (see Appendix D for initial bibliography). 
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3. Provide a one day all-college flex activity to enhance instructor success with 
at-risk students who lack a connection with Cabrillo College socially, emotionally, 
culturally or academically. 

4. Create ten new ACE curriculum exercises that includes new tools and 
exercises, adding to the over 100 exercises currently in the ACE curriculum (see 
Appendix E for a lesson plan example).  
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Appendix A 
Letter of Appointment as Visiting Scholar at  

Carnegie Foundation for the Advancement of Teaching at Stanford University
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Appendix A (continued) 
Letter of Appointment as Visiting Scholar at  

Carnegie Foundation for the Advancement of Teaching at Stanford University 
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Appendix A (continued) 
Letter of Appointment as Visiting Scholar at  

University of California, Santa Cruz 
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Appendix B 

Preliminary List of Experts to Interview and College & University Programs to Study 
 
 

Experts in Affective Methods / Approaches and Non-Cognitive Pedagogies: 
Angela Duckworth’s GRIT methodologies, University of Pennsylvania; community college 
programs that incorporate GRIT 
 
Carol Dweck’s Growth Mindsets metholodologies, Stanford University; community college 
programs that incorporate Growth Mindsets 
 
David Yeager’s Messaging methodologies, University of Texas, Austin; community college 
programs that incorporate Messaging 
 
Programs to Study: 
California Community College’s 3CSN Network’s “Habits of Mind” approach 
 
Carnegie Foundation for Advancement of Teaching “Productive Persistence” program 
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Appendix C 
Sample Interview Questions 

 
 
Experts in the field of Affective Learning and Non-Cognitive Pedagogies (e.g., 
Angela Duckworth’s GRIT, Carol Dwyck’s Mindsets, etc.): 

● What are the most effective affective methods being used with adult learners, e.g., 
GRIT, Growth Mindsets, etc.? 

● What populations are best served by the various methods? 
● What issues are these various methods addressing? 
● What are their theories of change? 
● What studies have been published that substantiate the affective approach and 

theory? 
● What affective measurement instruments do they use to study their affective theories 

and approaches? 
● What is the predictive value of these measurement instruments? 
● What college programs incorporate these theories and approaches effectively?  Do 

they merge more than one method/approach? 
 
College Programs (e.g., Carnegie Foundation for Advancement of Teaching 
“Productive Persistence” program, 3CSN Network’s “Habits of Mind” approach, 
etc.): 

● What college programs are incorporating affective methods? 
○ What is the goal of the programs? 
○ Which students do they target? 
○ How have the program been rigorously evaluated? Obtain copies of the 

studies. 
○ Which are successful in meeting their intended goals? 
○ What affective theories and approaches are incorporated into the program? 
○ What curricular exercises are used?  What pedagogical tools are used? 
○ What are the theories being utilized in their program? 
○ Has the program used any affective measurement tools to determine the 

effectiveness of their affective methods? 
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Appendix D 
Partial Bibliography of Articles and/or Books on Affective Theory  2

 
Barkley, Elizabeth F. (2010). Student Engagement Techniques: A Handbook for College 
Faculty. San Francisco: Jossey-Bass. 
 
Duckworth, A. L., Peterson, C., Matthews, M. D., & Kelly, D. R. (2007). “Grit: Perseverance 
and Passion for Long-Term Goals.” Journal of Personality and Social Psychology, –  92(6), pp. 
1087-1101. 
 
Duckworth, A. L. & Seligman, M. E. P. (2005). Self-Discipline Outdoes IQ Predicting Academic 
Performance in Adolescents.” Psychological Science, 16, pp. 939-944. 
 
Farrington, Camille A., Roderick, M., Allensworth, E. et.al, (2012).  “Teaching Adolescents to 
Become Learners:  The Role of Noncognitive Factors in Shaping School Performance – a 
Critical Literature Review.” Chicago: CCSR. 
 
Heckman, James J. (2006). “Skill Formation and the Economics of Investing in 
Disadvantaged Children.” Science, 312, pp. 1900 – 1902. 

 
Schmitt, N, Billington, A., Keeney, J., Reeder, M., Pleskac, T., Sinha, R., & Zorzie, M.  (2011). 
“Development and Validation of Measures of Noncognitive College Student Potential.” 
College Board. 

 
Yeager, David S., Walton, Gregory M. (2011). “Social-Psychological Interventions in 
Education: They're Not Magic.” Review Of Educational Research, 81: 267. 

 
 

 
 
 
  

2 This preliminary bibliography reflects titles that should be viewed as samples. Some texts may be replaced 
by works that are more relevant as the project develops. It will be expanded to include at least 10 entries. 
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Appendix E 
Sample Lesson Plan from Day 2 of the DMCP 110 Course (Foundation Course).  

Each numbered exercise is documented. An example of #01230 is in Appendix E. 
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Appendix E (continued) 
Day 2 of DMCP 110 Course Exercise #01230 The Industrialization of Education 

(2 pages out of a 14 page exercise) 
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Appendix E (continued) 

Day 2 Exercise #01230 The Industrialization of Education
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Appendix E (continued) 
Day 2 Exercise #01230 The Industrialization of Education 
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Appendix E (continued) 

Day 2 Exercise #01230 The Industrialization of Education 
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Appendix E (continued) 
Day 2 Exercise #01230 The Industrialization of Education 
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Appendix E (continued) 
Day 2 Exercise #01230 The Industrialization of Education 
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Appendix E (continued) 

Day 2 Exercise #01230 The Industrialization of Education 

 
 
 
 

Page 20 



Appendix E (continued) 
Day 2 Exercise #01230 The Industrialization of Education 
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Appendix E (continued) 
Day 2 Exercise #01230 The Industrialization of Education 
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Appendix E (continued) 
Day 2 Exercise #01230 The Industrialization of Education 
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Appendix E (continued) 

Day 2 Exercise #01230 The Industrialization of Education 
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Appendix E (continued) 
Day 2 Exercise #01230 The Industrialization of Education 
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Appendix E (continued) 

Day 2 Exercise #01230 The Industrialization of Education 
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Appendix E (continued) 

Day 2 Exercise #01230 The Industrialization of Education 
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